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Abstract 
Thus this paper starts from the premise that if we are to increase the awareness regarding the issue of stress associated with the 
didactic career, than the interest for the didactic profession might increase as well and we would be able to improve, in general, 
the didactic performances. In this sense, we have analyzed the opinion of those taking part in a questionnaire and we have offered 
some solutions which might be useful in correcting the perception over the stress generated by the didactic activities.  
Using the latest studies made by the specialists in the field, we have also come up with some means to control it.  
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1. Introduction 
Professional stress is one of the multiple problems that the present day society faces (Miclea, 1997: 19), 
regardless of the activity taken.  
Usually, it is generated by the professional life and the working environment, but also by the degree of 
satisfaction that the employee shows towards his own expectations and the development of the potential one has. 
 Therefore, occupational stress has consequences both on the professional activity (Bogáthy, 2004 : 54-76), 
especially on its quality (Atkinson, 2002 : 32), but most of all, on the health of those that do that specific job 
(Iamandescu, 1993).  
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In education field, stress represents a reality recognized socially and officially and it is also quantified at the 
salary level. There is even a literature dedicated to professional stress which is becoming more and more complex 
(Enăchescu, 2004), but which does not focus enough on the stress generated by the didactic career. Not even the 
training institutes have been more generous in respect to this issue. This situation is more important as the stress of 
the didactic carrier can affect on a long term the quality of education.  
     The stress associated with the didactic career shall not discourage those who are interested in it, if it is seen as a 
reality which can be controlled. Both students and parents should be guided towards such a perspective of 
understanding the stress associated with the didactic career. This paper shows the importance of teacher training for 
confrontation with stressful situations in their work teaching. This would be one of the means that would contribute 
to the increase of the education quality in general. 
Starting from the information gathered from the answers provided, next we will present some interpretations, 
conclusions and recommendations through means of which, we hope, we will offer a positive perspective on 
understanding the meaning of the occupational stress in the development of the didactic carrier. Implicitly, we hope 
to support the idea that stress represents a contextualized and particularized issue (Lemeni, 2004), not one which 
needs to be dealt with at an individual level.  
2. Hypothesis, objectives 
 The present paper has started from the premise that in education, the beginner teachers are more aware of the 
stress caused by the didactic carrier. So, it can become a demotivating factor on what concerns building up a 
didactic carrier. Also, we believe that if one knows the aspects linked to the stress caused by the didactic carrier, 
then (s)he that aspires to become a teacher or the young teacher will be able to find a strong help in order to do this 
job. Our paper uses some of the observations made during a complex research done on the perception and the 
interest shown by the students, the future students, and their parents towards the didactic profession. It includes an 
analysis upon the perception connected to the stress manifested during the didactic activities which has become a 
risk factor in choosing and developing the didactic career. Also, because stress is always part of the didactic activity, 
we have set forth even some directions which can be developed during the teachers’ training and developing 
courses. 
For the purpose of this study we have used the information obtained from interviewing 100 young people 
representing 50 third year students enrolled in the Psycho-pedagogical Module, coming from faculties with different 
specialties, and 50 post-graduate students at the Faculty of Physical Education and Sports and from the Faculty of 
History, Philosophy and Theology that are part of “Dunărea de Jos” University (among these last 50, 23 showed 
interest in getting to practice the didactic carrier, 16 seemed to not be interested and 11 were not quite sure of what 
they want to do). Of course, the numbers are also influenced by the openness of the labor market towards the 
specialties that these students will follow.  
These 100 participants were asked to describe how well they are familiarized with what is specific for the 
didactic stress.  
The questions were in such way formulated that they were supposed to lead towards the causes, the effects, and 
the means to prevent and control stress while at work, and towards the need that they have had to answer 
responsibly and in detail. In this sense, the 100 people that have been interviewed, have had to answer questions 
regarding their lack/presence of interest for the didactic profession, the situations that generate and fuel the stress of 
the teachers, the actions meant to prevent or to diminish the stress associated with teaching, the possibility of turning 
it into motives to continue the development of a didactic carrier. 
In our paper we are not interested to present the research conducted, but our intention is to explain the situations 
in which they registered. Therefore, we not present to processing the dates and I have not shown in detail how to did 
this research. These issues will be the subject of a next larger work. For now, we want to attract the attention to an 
issue that we have emerged from questioning the students, the next students and your parents. We believe that this 
approach is a good starting point for the development of the chosen theme. 
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3. Observations and discussions 
For a better presentation of the perceptions of those 100 interviewed young people, we will correlate the 
information given with its interpretation, respectively with the corrections and the recommendations which, we 
hope, will improve their utility for those that are interested in becoming teachers. 
3.1. In Romanian society, the stress of the didactic carrier is associated with the socio-economic status of the 
teacher. 
 When referring to the didactic carrier, those interviewed have mentioned the occupational stress along side with 
the disadvantageous social- economical condition of the teachers. 
 
Findings Interpretations Recommandations 
- 83% of those that were planning 
to become students and 56% of the 
third year students thought that 
teachers’ stress has also 
economical causes due to the fact 
that the educational sector lacks 
the governmental funds and it is 
poorly paid in relation to the 
responsibility that teachers’ have;      
- 78% of the future teachers that 
have mentioned the economical 
situation as the main cause for the 
stress associated with being a 
teacher, have claimed that this is 
also the main impediment in 
choosing this carrier;   
- 90% of the third year students 
that have stated that the 
economical politics of the country 
does not influence the 
manifestation of stress in 
education, have also 
acknowledged that the lack of 
funding for education, affects the 
quality of it. 
Among the young people, persists 
the idea that the lack of financial 
support for the teachers 
represents a proof of disregarding 
the importance of the activity 
done by this socio- professional 
category.  
The small incomes of those that 
choose to become teachers 
amplifies the stress state 
associated with this profession. 
 
 
In the context of the initial 
training of the teachers, during 
the course and seminar classes, 
the students will get used to 
discover and to develop the 
motivational impact of their 
feelings manifested during 
working with pupils, to reflect 
over them and to talk about 
them. 
During the pedagogical practice 
period, the students will 
complete their self image with 
the impressions lived and built 
during the activities they have 
taken in real and special 
conditions. 
3.2. Occupational stress is determined by the changes from the present day society  
It might be that the interviewed were not interested in learning more about this topic and this is the reason for 
which they have named only three causes of the didactical stress: the low incomes in comparison with the 
complexity of this job, the training and education of the future teacher that needs to exceed the limits of only one 
subject, and the permanent damage caused to the teachers’ prestige.  
In the specialty literature there is no consensus in what concerns the sources which cause and fuel the 
occupational stress. This situation must be explained by means of the fact that each profession has its own 
specificities.  
Because there is no unique etiology of stress, its roots have a physical, chemical, social and psychological nature, 
thus its consequences can manifest both at the psychological level and at the physiological and behavioral levels 
(Băban, 1998).  
The explanation is that each individual, in different states of their carrier, have to face different challenges and 
tensions that they might overcome with less or more difficulties of a psychological nature. Therefore, there must be 
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a great interest in all of the above because they affect the quality of the didactic activity. Their consequences become 
more severe if the causes and forms of stress are not understood.         
  While intentionally asking the interviewed to find a connection between the didactic stress and the socio-
political changes, we have noticed the followings: 
 
 
Findings Interpretations Recommandations 
- over 60% of those interviewed 
considered that the educational 
reform, too often renewed, hardens 
the didactic activity because the 
teacher has to adopt any changes 
without necessarily having all of the 
official means to do so.  
Among those 60%, 85% associate 
educational reform with political 
and ideological actions.     
-over 70% are convinced that the 
non-conformist, even rebel attitude 
of the young people encouraged by 
the democratic principles 
interpreted in a personal way,  can 
counteract the actions done by the 
teacher in order to stimulate the 
interest of the pupils/ students for 
learning.  
There is a small discrepancy 
between the professional training of 
the didactic staff and the evolution 
of society, in the sense that the latter 
is always more evolved than the 
first. 
The communist experience on 
what concerned education has 
raised some suspicious and most 
importantly it has discouraged 
people to see the changes as 
something else than just 
ideological and political 
maneuvers.  
The normative character of the 
didactic activity has determined 
the teachers to wait for the 
elaboration by the Ministry, the 
inspectors and the manager of 
each school, of the methodologies 
and procedures needed.  
In their absence, the teacher will 
either continue his/her activity as 
usual or (s)he will focus on any 
unofficial possible hypothesis and 
it will try to adapt to it. Both 
directions have confusing effects 
on the teachers, and affect the 
quality of instructive- educational 
system.   
The situation is normal, but if the 
teacher does not have the ability 
to adapt to the changing 
tendencies of the society, he will 
always live with the feeling of 
dissatisfaction and helplessness 
The students are prepared even 
from the perspective of the 
education for change, a fact 
which must not be understood 
just as a means for the teacher 
to synchronize his instructive- 
educational action and the 
existent realities, but as a way 
to adapt his didactic 
approaches to the real and 
correct needs of the society of 
tomorrow.  
The teacher’s activity with his 
pupils/ students in school and 
outside of it must not reflect 
the changes, but to justify its 
utility for the 
society/community.  
During their didactic training, 
the students must approach 
scientifically the problem of 
the occupational stress. 
Avoiding or insufficiently 
approaching this topic will 
deprive the students of the 
ability to understand the role of 
emotions in motivating a 
person and also a possibility to 
identify the individual ways to 
intervene against the factors 
which lead to demotivation and 
professional failure. 
 
3.3. The stress associated with the didactic carrier is considered by the teacher to be harmful and hard to tolerate/ 
avoid 
In general, the researches done in the field recommend approaching stress (Selye, 1976), seen as an extremely 
tense state, from a triple perspective:  
x as an external stimulus; 
x as a response of the organism to a special solicitation; 
x as an interaction between a person and the environment, similar to an adapting process.  
 So, stress seems to be a subjective discrepancy between solicitations and one’s own abilities (Miclea, 1999 : 
262). This is objectively measured according to the number of solicitations and to the extra effort made to overcome 
a certain barrier (Derevrenco, 1992 : 79). 
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Findings Interpretations Recommandations 
All the people interviewed have 
stated that the stress associated 
with the didactic carrier is health 
and activity destructive, both for 
the teacher and for the pupils.. 
It is true that usually the term 
stress is associated with 
different ill states, with fatigue 
and exhaustion and situations 
of overloading the organism.  
In reality, the specialty 
literature presents two forms of 
stress, the negative one 
(distres) at which we refer most 
often, and the positive one 
(eustres), which with the help 
of the tension it generates when 
dealing with an uncomfortable 
situation, leads the individual 
towards expanding his personal 
and professional experience.  
By all means, both forms of 
stress can be harmful in certain 
conditions, according to the 
way in which that specific 
experience is perceived as 
pleasant or unpleasant, 
regardless of the fact that its 
effect is constructive or 
destructive.  
If overcoming the obstacles 
leads to the enrichment of the 
individual’s experience, than 
stress becomes constructive, 
despite its consumption of 
nervous energy.         
                             
Any situation felt as being an 
unpleasant one or as a loss of 
energy becomes a component of 
the negative stress if it is not 
doubled by an experience meant 
to teach the student something.  
Such an experience must be a 
step taken towards shaping his 
didactic carrier. Therefore, it is 
recommended that after each 
challenge that the student faces 
during his didactic training, he 
should stop and reflect upon the 
changes that took place at the 
emotional and cognitive- 
attitudinal level.  
The unpleasant emotions must 
not be neglected or left aside, 
and the student must focus on 
them in relation to the 
experience they have gained and 
they should try to determine 
their utility or disadvantage.  
It is known that many times, 
reaching success meant passing 
through many unpleasant 
moments at the personal level. 
3.4. The consequences of the stress felt by the teacher are reflected in the quality of his/her work 
While trying to emphasize the consequences of the professional stress, the interviewed have insisted upon those 
of a productive nature (chaotic, unprepared and pedagogically unfinished lessons, authoritarian and unambitious 
attitudes manifested by the teachers during the teaching process, avoiding to do any didactic activities, etc.). 
 Noticeable is the fact that none of the people interviewed have mentioned the medical consequences of stress, 
but have only mentioned some negative changes at the level of the behavioral, emotional and social levels caused by 
the profession al stress. 
3.5. Strategies for intervening and diminishing the stress associated with the didactic carries 
If the information provided by those interviewed regarding the means of manifestation and the consequences of 
professional stress were not so full of substance, and seemed more to be some perceptional clichés, the observations 
on the means to control the stress generated by the didactic carrier were even poorer. In this sense, all the answers 
have oscillated between improving the didactic act, respectively training the teacher properly into the field he is 
about to teach, and also the quality of the techniques proposed by psychologists, therapists and doctors.  
In the social environment, the didactic profession is stereotypically perceived as a job that does not bring much 
satisfaction, but a lot of stressful situations which the teacher should face during his activity. 
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4. Conclusions 
The above observations are rightfully making us think upon the need to find a means to train the future teachers 
in the problematic related to the management of the stress associated with the didactic profession. If such an 
approach would seem much too complex, then it might be good to insert at the level of other classes (be they 
mandatory or optional), some abilities which will allow future teachers to have a better administration of the stress 
caused by their job.  
 With the help of such subjects, it will be possible to obtain and develop new knowledge, abilities and attitudes 
regarding the specificities of manifesting the stress related to the didactic carrier. Therefore, the teachers will be able 
to evaluate their own reactions to stress and to control them.  
From the perspective of these competences, we find useful the types of activities which encourage the students’ 
thinking over the cognitive, practical or emotional experiences that they want to reach or have reached. Useful are 
also the exercises to describe thoughts, emotions and behaviors associated with stress (nervous tension, intense 
emotional tension).  
The use of different self-knowledge activities, activities related to social relations and the administration of the 
psychological, physical, affective, and time resources contribute to the training of the didactic staff to face the 
occupational stress. Their preoccupation will be to control it so as its effects become constructive, both in the 
personal and professional plan.  
For instance, each student can be guided towards indentifying the physical, cognitive, emotional and behavioral 
reactions generated by stress, towards avoiding to self-blame or to blame others for certain facts and gestures, 
towards expressing one’s emotions to what has happened or to what s happening now, towards understanding and 
avoiding the misfit tendencies of analyzing an event and one’s self.   
 Along the examples that are meant to build up a corrective attitude of the teacher towards the stress generated by 
his activity, in this same category we mention the exercises which develop the positive communication with others 
and the ability to solve problems and to make decisions. 
  In conclusion, we pinpoint the fact that a good teacher does not neglect the states which generate stress, but one 
knows how to deal with them. In case one does not succeed to avoid the stressful moments, one must manifest an 
optimist thinking, must take them as challenges one must face and one will re-evaluate them so as their effects will 
end up in enriching the personal and professional experiences for the good of one’s self, the institution, and also of 
those with whom one collaborates. 
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